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F-Move Scaffolding: Two types of follow-ups
F-Move Scaffolding: Oral corrective feedback

Teacher roles: Motivational teachers

ok w
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2205 @ BHRY (Council of Europe, 2001, p. 1)

A E

(AU B& ) ... it is a central objective of

language education to promote the
favourable development of the learner’s
whole personality and sense of identity

IN response to the enriching experience of
otherness in language and culture.



Changes in learner roles

Traditional classroom Student-centered

classroom
-seated dutifully at -set personal goals
their desks -develop awareness of
-wait in silence for strategic options
the teacher to tell -initiate oral production
them what to do -solve problems in small
-translate the groups
peesdye -practice language with
-memorize a rule peers

|-repeat a dialogue

T~ . |

passive W




Production

Presentation .
Presentation

Practice
Production

Practice
(Production)




SLAEGwGh b hicA v RT3
Interactionist- * 2R3 % (negotiation of meaning)
Cognitive Theories 7~ Interaction - $-oT (FEEOBEYILEZBLANLEZHEIEL CSBHAE
(Long, 1981, 1996: Gass, L) ZFEAIRED input EizftcE 5 (BIHRI)
1997 ft) x FEED output 5| ZEHL., BIETI2HEEE5X 5
output > feedback  (BiHZE(T)
(ZEESEEBNEYHL E D MERIE) > [2F (noticing) = (self-) repair

Sociocultural/ ¥ 25 E =B ctE L DEORLSHERICEWTEZ S
Socio-Constructivist

Theories * BT EEFZE TR, (zone of proximal development: ZPD):
%ggwmwmm, fthE DRBIZBEITIC L 2 2B TEETZ 2581

*HBENFEE (27 7>arvHERLEFOCHL)
> F2EHE + &Y LUVERE
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(1) :ZER BIZE D BRREAL
> BAENTOHORBTHANTZTLLD
(2785 D

(2) MBERIRFEFGTE E 7 AL X ZERL
7= A/3A4 ZI)L73 388 (task repetition)
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2. BEREREHFUO)ILEZRDH T L

(1) Form
Spoken R What does the word sound like?

P How Is the word pronounced?
Written R What does the word look like?

P How is the word written and spelled?

Word parts R What parts are recognisable in this word?
P What word parts are needed to express
the meaning?
[Nat|c<>n P. 82001) [earning vocabulary in another language.



What Is involved in knowing a word?

(From nation, 2001: 27)

(2) Meaning

Formand R What meaning does this word form signal?

meaning P What word form can be used to express this

meaning?

Concept and R What is included in the concept?

referents P What items can the concept refer to?

Associations R What other words does this make us this of?
P What other words could we use instead of

this one?



What is involved in knowing a word?(From nation, 2001: 27)

(3) Use
Grammatical R In what patterns does the word occur?

functions ? In what patterns must we use this word?
Collocations R What words or types of words occur with

this one?
P What words or types of words must we use

with this one?
Constraints R Where, when, and how often would we

on use (register, expect to meet this word?
P Where, when, and how often can we use

this word?

frequency)
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3. F-Move Scaffolding: Two types of follow-ups

[Example] -
Teacher: What did you do yesterday? * Initiate
Student: | saw my grandmother. @esponse

Teacher: Good. Gﬂ]ow-up

[Q] What is the teacher saying “Good” about?

[Adapted from Harmer, J. (2015). The practice of English language teaching (5%
ed.). Harlow: Pearson. (p. 154) ]



[Example]
Teacher: What did you do yesterday?
Student: | saw my grandmother.
Teacher: Good ().
- ‘teacher full stop’
* targeted praise (work-specific praise)
- evaluative follow-up
(support for learning/ focus: the form)



CCT 1430 av] &l
inter (ABAERE{%) + action (/EFR)

> (Awyt— %ﬂz‘:im’)#&)d})
EEC kA= 4HH— g

(% 5l - 80 - HEFH - M (2019) [REHEHHIEHFH
K1(2011) [#FfR=EHEaRELEEH] (p. 162)]

/r

< 5

5 3] (p. 145)/



[Example]

What did you do yesterday?
. | saw my grandmother.

You saw vour grandmother echoing (repeating what S has said)
. Yes.

That must have been nice. commenting

. Yes, very nice.

Was she happy to see you? < asking follow-up question
. Yes, we met by mistake.

Oh, you met by accident. < reformulating (recasting)
Yes, by accident.

So you didn’t expect to meet her? Right? asking for confirmation

40 an0Aan 4040 o

- discoursal follow-up (support for learning/ focus: the content)
[Adapted from Harmer, J. (2015). The practice of English language teaching (5" ed.). Harlow: Pearson. (p. 155) ]



Discoursal follow-up
- pick up students’ contributions and to “incorporate

them into the flow of (classroom) discourse”
[Mercer, N. (1995). The guided construction of knowledge: talk among teachers and learners.
Clevedon: Multilingual Matters. (p. 26)]

- sustain and develop a dialogue between
the teacher and the class

>focus = the content

>support for learning = “the teacher providing a rich
source of message-oriented target language input”

[Cullen, R. (2002). Supportive teacher talk: the importance of the F-move. ELT Journal, 56(2),
117-127. (p. 122)]




Discoursal follow-up O (B#kZ= 18

1. reformulation (= reconstructive paraphrasing;
recasting, A EETK)

2. elaboration (##1t)

3.comment (I X k)

4. repetition gl iRL)

5. responsiveness; further information (1B {T/10)
6. responsiveness; self-discloser (B fx)

[Cullen, R. (2002). Supportive teacher talk: the importance of the F-
move. ELT Journal, 56, 2, 117-127.]
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So, by the way, what do you do at school every day?
(3)

OK, so, you
() (EE1%H3)

You talk with your friends every day.

Oh, and what do you do? Next?

| study....
Oh, you study, of course. </ reformulation
Good, so good, you study, you study every day. (EE 2 #H5%)

You study English, you study history, you study math. < elaboration
Yes, you study every day.

Eat lunch.

Oh, OK, so you eat lunch, you eat lunch every day. (EE 3 #Hi5%)

((LAUGHTER))

< reformulation + slight elaboration



29

30 S3: Join (us) club.

31
32

33
34

T. So, what do you do? What else do you do?

T. Ah, you practice, you join the club. OK.

reformulation + repetition of S3’s

contribution

() (BEE4 %#85%)

elaboration

T. S4, you practice soccer, S5, you practice {{Ieyball

T. and S5, you play tennis, O:K.
T. So, any other?

35 S4: Read a book.

36
37
38
39
40
41
42

ng + reformulation

T. Oh, read a book. Oh, you read a book. _
T:  Youread books. (BEE5 Z8#h%) echoi
T. Oh, after school you:?

() (BEIIFRTL2ERZTT D) eliciting + miming
Ss: Clean.
T. Yes, you clean the classroom with your classmates

T. OK, so, you do a lot of things every day.

< reformulation




43 T. Of course, | do a lot of things.

44 T. So, what do you like doing best?

45 T. What do you like doing best?

46 T: | (B/%%9) like, OF COURSE, | like?
47 (.)

48 T. teaching

49 (.)

50 S5: English.

52 T. Of course, | like studying English.
53 T: S6 (£fE%#87) , doyou like studying English best?

o4

()

55 T: Do you like English?
56 S6: Yes.
57 T. Yes? Oh, I'm very happy to hear that.

58 T: Everyone. S6 likes (.) studying English best.

51 T. Yes,Ilike teaching. | like teaching English to you best. < self-discloser

< confirmation + commenting



RABBRDEDA 2530232 DRA 2k
>EFEDEY>EBEICEAT sRERZ 5 E > b
SELROLIE=HICE YEBELH

T

* 2 LRIDERICEKE » TiE% D% 5 (backtracking),

xBREBDA VZ2 77 a vl > CTERBEDODAETARIED, X h—
) —DOiNZEE LT LY, ARZ LY RSERET S LS8
T2,

CEDREES VIR B,
EREDFEICHEBR,. LYFELWERZIMNZ 5,

* %
L LY




4. F-Move Scaffolding: Oral corrective feedback

CF facilitates the processes responsible for
acquisition in two ways:

(1) by providing learners with positive evidence of
target language forms

-> recasts
(2) by pushing learners to self-correct their errors
(1.e. through pushed-output)
-> prompts



Recasts provide positive evidence
(A > 7 MEED)

T. When were you in school?
S: Yes. | stand In the first row? <-trigger

T. Oh, you stood In the first row.
<- corrective move

(recast)

L: Yes, In the first row.



Prompts push learners to self-correction
(77 b7y FBE)
S: Why does he fly to Korea last year? <-trigger
. Pardon? <- corrective move
(prompt)
S: Why did he fly to Korea last year?
<- uptake with repair

[Yang, Y & Lyster, R. (2010). Effects of form-focused practice and
feedback on Chinese EFL learners’ acquisition of regular and irregular
pasﬁ tense forms. Studies in Second Language Acquisition, 32, 235-
263



Classroom communication and teacher roles

*planner and organizer

*facilitator

*manager

*creating pleasurable, interesting and cooperative
atmosphere

*modeling

*Input-provider

output-prompter || SCAFFOLDING

*feedback




5. What do motivational teachers do?

1. Break the routine and vary tasks
and formats.

2. Show students that you care about
their progress.

3. Show students that you accept and
care about them.



4. Recognize students’ effort and
achievement.

5. Be mentally and physically available
to respond to your students.

6. Increase the amount of English
you use In the language classroom.



/. Add new and humorous elements to your

tasks.

8. Remind students English Is important
and useful as a global language.

9. Connect what you teach to the everyday
experiences and backgrounds of the
students.



10. Be encouraging, show your students
that you believe in their effort and
Success.

[Guilloteaux, M. (2013). Motivational strategies for the
language classroom: Perceptions of Korean secondary
school English teachers. System, xx, 1-12.]



Thank you for
your attention
and cooperation!

Miura Hannibal Munkustrap
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